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	NA


	O1A   

Complete database components and refine.


	A1  Develop a program to extract relevant information from the DARS database and load it into the data warehouse, define key “transition points,” and extract DARS information on student progression towards the credential.

A2  Convert forms for assessment information from College of Education into electronic formats with the aid of Class Climate, so students and supervisors can enter specific information electronically.  Extract information and store in data warehouse.

A3  IR staff will develop reporting formats needed to extract data from the warehouse and procedures to provide data extracts that can be loaded into selected statistical software products.

A2  Reliability studies on instruments used for assessing teacher candidates in all departments (Elementary, Secondary, and Special Education) and respective pathways.


	Completion of work.

New web-based electronic system is introduced near end of Fall 2006

Formats are available for use.

COE Assessment Coordinator conducts item and domain analyses on student teaching evaluations and other teacher preparation assessments included in the data warehouse such as portfolio assessments, and writes report.


	Daveen Kay

College of Education staff

Bettina Huber

Assessment Coordinator, College of Education


	

	Does teacher preparation program pathway affect pupil achievement?


	O1B  Completion of 3 Tiered HLM model and apply to retrospective (1999-2002) dataset. 

O1C   Modification of HLM model in light of initial findings and new types of data obtained from the data ware house as well as from LAUSD through the partnership.

O1D  Development and test of VAM model
	A1  CRESST consultant will complete apply HLM model to dataset and determine viability in terms of numbers of subjects needed and types of data.

A2  Meeting of representatives from the College of Education, Evidence Team, TNE Executive Council, and CRESST, LAUSD PERB and the CSU Chancellor’s Office to determine further research questions and attendant data needed to refine HLM and design a VAM model.

A3.  CRESST consultant designs and tests VAM model.


	Report from CRESST consultant on viability of HLM model and findings.

Report of meeting findings including research questions to be addressed by the VAM model, data that need to be collected, and instruments to be designed or modified.

Written Report on results of VAM design and testing by CRESST consultant.

CRESST consultant presentation of VAM design and results to representatives from the College of Education, Evidence Team, TNE Executive Council, and CRESST, LAUSD PERB and the CSU Chancellor’s office.

Presentation of VAM and HLM models and findings to CSUN TNE Steering Committee and to professional organizations.


	.Hellenbrand & M. Spagna

H.Hellenbrand & M. Spagna

H.Hellenbrand & M. Spagna

H.Hellenbrand & M. Spagna

HH.Hellenbrand & M. Spagna
	

	Do new teachers practice the pedagogy they have been taught?  (Does teacher preparation program pathway affect pupil achievement?)


	O1E  Conduct a qualitative study, investigating teacher practices and rationales for same practices using classroom observations and interviews.  (Single Subject Math Study)

O1F Conduct a qualitative case study of high implementers (see O1E above) investigating factors that facilitated implementation of pedagogies taught in the credential program.


	A1  Select a sample population of approx. 20 teachers in their 1st or 2nd year from the 50 math teachers who completed CSUN’s traditional single subject math credential program between Fall 2004 and Spring 2006.

A2 Collect data:  one day of classroom observations followed by interview.

A3 Analyze data (frequency, duration, and/or level of identified instructional practices by target SED teachers) to identify high implementors and non-high implementors.

A4 Write up results.

A5 Disseminate study results to internal and external groups.

A1  Using ethnographic methods, researchers conduct case studies of new teachers who have been identified as those implementing the pedagogy for teaching math they were taught in the credential program.  Research includes in-depth interviews, analysis of student work samples, and observations of the classroom. 
A2 Data are analyzed and results are written up as a report, which will be disseminated to internal and external groups.
	Evidence of whether new teachers practice the pedagogy they have been taught, and analysis of why.

Presentation of study and findings to the TNE Steering committee, as well as professional research organization such as the American Educational Research Association.

Evidence pointing to factors that encourage implementation of effective pedagogies for the teaching of math.  Written report of study and findings.  


	Julie Gainsburg and the

Evidence Team-Qualitative Group: Julie Gainsburg, Carrie Rothstein-Fisch, Suzanne Scheld, Christina von Mayrhauser & Michael Spagna 

Suzanne Scheld and the

Evidence Team-Qualitative Group: Julie Gainsburg, Carrie Rothstein-Fisch, Suzanne Scheld, Christina von Mayrhauser & Michael Spagna 


	

	NA
	O1G  Provide internal critical review of TNE Empirical Modeling.


	A1  Convene ‘critical chorus’ of arts and science faculty to review and comment on large scale data collection and modeling process.
	
	Matt Cahn
	

	Does the Liberal Studies Pathway to subject matter knowledge improve the application of subject matter in student teaching, as measured by the TPE?
	O2A Compare undergraduate pathways into Multiple Subject teaching in terms of which pathways best predict success in TPE results.


	A1  TPE scores for depth of subject matter mastery  in student teaching lessons will be matched to measures of success in undergraduate subject matter course work (course grades, GPA), and grades in corresponding methods courses, to evaluate the correlation between those measures and success in the TPE, in two populations of CSUN graduates, those with Liberal Studies majors and those from other majors.
	Evidence as to whether the TPE, as currently implemented, corresponds to any other measures of subject matter preparation and can be used as a measure of subject matter mastery in teacher candidates

Evidence of whether Liberal Studies majors, as a group, do better on the TPE than other majors.
	Elizabeth Adams 


	

	Does subject-specific pedagogy and subject matter content knowledge improve teacher candidate learning and effectiveness?


	O2B.1 

Math:  Continue a longitudinal study of teacher candidates who have been measured on their growing knowledge of subject specific pedagogy across subject matter and methods courses.  The question to be answered is:  does increased focus on subject-specific pedagogy in courses improve teacher candidates’ success in teaching?

Science:

Study factors affecting teacher effectiveness in teaching science in Grades K-5.

Longitudinal study of science teaching effectiveness


	Continue to assess multiple subj. teacher candidate MKT in selected sections of Math content courses & E.Ed. Math methods course.

Assess multiple subject candidate student teachers’ ability to implement MKT during the lesson planning/, observation/ feedback cycle in student teaching.

Assess teacher candidate student teachers’ success in teaching K-5 pupils by pre/post math achievement test on unit topics

Create observational instruments to measure quality of science content and aspects of science PCK (Fall 2006)

Administer science content/ attitude surveys to ITEP student teachers in EED 480, Spring 2007.  Conduct observational analysis of student teaching lessons in science (Spring 2007).

Analyze survey data, achievement data, observational data to postulate factors related to successful teaching of science lessons.

Administer science content/ attitude pre-assessments from students in Liberal Studies science courses.  Collect achievement data from teacher candidates in each course.  (Administer post-assessment for content in GEOL 406, and post-assessment for attitude in EED 480/EED 575S.  Conduct an analysis of science content in student teaching lessons in science.  To be done in Spring 08)

	Correlations between teacher candidate math knowledge (grades, common final scores), MKT knowledge, observed teaching, and K-5 pupil achievement growth.

Report on factors related to successful science teaching.

Data collected from students.


	Hertzog/Zeitlin

Shadman-Nagy, Hertzog, Zeitlin

Shadman-Nagy, Hertzog, Zeitlin


	

	Do subject matter content and positive attitudes towards science teaching and learning improve teacher candidate learning effectiveness as a pre-service teacher of science lessons?

Can aspects of PCK in science be measured in teacher candidates? Does level of knowledge of PCK affect teacher candidates’ effectiveness in teaching science lessons?


	Develop measures of PCK in teacher candidates.

Social Science:

Study of teacher candidate learning in GEOG/HIST 417 (California History/ Geography for Liberal Studies students) linked to Grades 4 & 5 student teacher performance.  (Ultimately this will be linked with novice teacher performance and K-12 pupil learning.)

S

tudy of PCK in an integrated social science subject matter program.

.
	Compile PCK-based questions into an assessment.

(In 2007-8, administer assessment to teacher candidates in EED 480/EED 575S courses.  Analyze results to compare with measures of science content knowledge and attitudes and observational data of teaching effectiveness.)

Implement use of PCK based modules in GEOG/HIST 417.  Assess teacher candidate knowledge of subject-specific pedagogy in sections of GEOG/HIST 417. (Correlate performance with observed student teaching performance with sample population. May not happen until Fall 2007)

TBA


	Assessment tool.

TBA.

TBA


	Hertzog

Andrews (lead); Graves, Davidson, faculty from E ED

DeCesare (lead); SSSMP Course Committee


	

	
	
	
	
	
	

	Are writing expectations the same across subject matter faculty, education faculty and K-12 administrators?  Are all Liberal Studies pathways equal in success in candidates’ ability to write?  What pieces of the LRS curriculum are most helpful in improving students’ writing abilities?

Does success in writing/ grammar/ English and/or literacy methods courses predict success in teaching writing?


	Literacy: 

Compare writing – and evaluations of writing - of ITEP Freshmen and ITEP Juniors in their junior year.

Assess “value-added” by the Liberal Studies major in preparing MS teachers who are proficient in writing.


	1.  Assess writing samples with two rubrics: one based on a rubric comparable to one used in college writing courses and one developed by faculty in the credential program.

Sample:  90 students.  Thirty each from ITEP-Freshman Option, Pre-Credential/ITEP- Junior Option who started as freshmen at CSUN; Pre-Cred/ Junior Option who are transfer students.  Writing samples from ENGL 305/499A (ITEP-FO) or LRS 300 (Pre-Cred./ITEP-JO FTF and FTT)

2.  Longitudinal study of entering freshmen planning to be elementary teachers to assess value-added by our program.  

Sample:  60 FTF: 30 in ITEP-FO and 30 in LSP.

Assess samples according to a rubric:

Freshman writing sample: CLA

Junior Sample:  See above.

Senior Sample: CLA.

(Freshman/Senior value added will be compared through CLA data with general population.)

Map outcomes and pedagogical format of courses in writing and grammar taken by LS students


	Evidence on degree of similarity in expectations for student writing.  Evidence on writing success by Liberal Studies pathway.

Evidence collected on freshman samples.


	Ian Barnard; Elizabeth Adams


	

	Does subject-specific pedagogy improve teacher candidate learning and effectiveness?
	O2B.2  Increase assessment of subject matter knowledge and PCK in student teaching lesson
	O2B.2  Create, implement and evaluate use of  PCK-based support materials for multiple subject teacher candidates’ student teaching  in math, science and social studies.

Pilot use of the guides in spring 2007 with in-service university supervisors and teacher candidates.
	O2B.2 Assessment data analyzed for evidence of evaluation of subject matter knowledge and PCK by university supervisors.
	Hertzog, O’Rode
	

	What are the attributes of CSUN’s partnership schools that support candidate preparation?

Instrument:  Focus Group Protocol will be developed/modified after reviewing two instruments developed by the Clinical Sites Committee in 2005-06.


	O3A

Develop models of clinical practice that support candidate preparation within CSUN’s multiple pathways.
	A1  Develop and utilize a Clinical Practice Focus Group Protocol to ascertain the attributes of clinical practice currently in place at partnership school sites and TNE clinical sites.

A2  Hold an all-day STICC Retreat to which representatives (CSUN and P-12) of each of the five pilot TNE clinical sites, STARS, and three randomly selected partnership school sites are invited to discuss the Clinical Practice Focus Group Protocol items.

A3  Write a Summary Report of the Clinical Practice Focus Group Protocol findings.

A4  Consult with three teacher education departments on the Summary Report.

A5  Review and analyze evidence collected through Workplan Activities B1, B4, B5, F3, H4.

A6  Draft CSUN Clinical Practice Models.  Key elements of these models will be phased in as appropriate to each partner site during AY 2007-08.


	CSUN Clinical Practice Models.

Summer 2007

(Evidence – Domain 4)


	Student Teaching and Internship Coordination Committee (STICC)


	

	What are the effects of increased collaboration/

coordination for effective clinical practice at partnership school sites?

and

Do student teachers implement the pedagogy they have been taught in methods courses? 

Instruments:  1)Pre-/

Post-survey will be developed/modified after reviewing two instruments developed by the Clinical Sites Committee in 2005-06,

2) NCATE Standards for Professional Development Schools.

NA

NA


	O3B

Increase commitment by LAUSD partners and CSUN to a common vision and goals for teacher preparation, including field experiences at partnership sites.
	B1  Develop an assessment instrument that can be used as both a pre- and post-survey in order to ascertain P-12 educators’ and student teachers’ perceptions about the effectiveness of clinical practice experiences at their respective school sites; collect and analyze information using the assessment instrument.

B2  Identify one faculty member per department (EED, SED, SPED) to serve as a University Liaison, who will work on an ongoing basis with three partnership sites during the fall and spring semesters to promote more effective clinical practice.

B3  Identify one P-12 educator per partnership school site (18 in total) to serve as a School Liaison, who will work on an ongoing basis with the University Liaison during the fall and spring semesters to promote more effective clinical practice.

B4  Each University Liaison writes a structured reflective report with attachments (log of visits, agendas, minutes).  The report documents the collaborative work accomplished at three school partnership sites during 2006-07; areas of emphasis include:  preparation program at CSUN, fieldwork expectations, standards that must be met, guiding teacher candidates’ practice, use of forms to evaluate teacher candidates, etc.

B5 Assess clinical site operation against National Council for Assessment of Teacher Education (NCATE) Standards for Professional Development Schools as a baseline, as a subset of CSUN research and principles on university-school clinical partnerships. 

B6  Discuss clinical site activities with Local District 1 and CSUN administrators to determine needed agreements to sustain partnerships. 

B7  Participate in CSU TNE Partnership Clinical Practice meetings at CSULB and in subsequent activities, as invited.


	A STICC Report discussing the pre- and post-survey findings as well as the results of each University Liaison working collaboratively with School Liaisons on an ongoing basis over the academic year at six schools where several CSUN teacher candidates fulfill their required fieldwork assignments.

Spring 2007

(Evidence – Domain 4)

Schools as Clinics Annual Report includes NCATE assessment; results used to establish annual goals at each clinical site. Summer 2007

(Evidence – Domain 4)

Agreements written if necessary. Spring 2007


	STICC + Liaisons,

B. Ericson, 

S. DaLie,

TNE Clinical Sites,

N. Prosenjak

D. Patterson (lead), Clinical Site Directors, Site Leadership Teams

STICC, N. Prosenjak, P. Rusche, B. Charness

Designees as invited


	

	NA

NA

NA
	O3C

Increase coordination between CSUN and a network of partnership clinical sites.
	C1  Continue to provide information on and encourage participation in appropriate professional development opportunities at CSUN for NAHS faculty (e.g., Math study group, Reading Institute for Academic Preparation, Schools Attuned); document participation.

C2  TNE NAHS Planning Committee members attend monthly planning meetings at CSUN and  monthly professional development/academy meetings at NAHS. Two Committee members attend NAHS Literacy Cadre Meetings.

C3  The network of clinical pilot partners continues to work collaboratively to identify and implement characteristics and principles of effective clinical practice, consonant with the Working Conceptualization of Effective Teaching, state and local standards, and the Working Paper Schools as Clinics.


	Schools as Clinics Annual Report.

NAHS Annual Report.

Spring 2007

Meeting agendas and minutes available and summarized in NAHS Annual Report.

Spring 2007

Schools as Clinics Annual Report of activities with attachment of all documents developed. 

Spring 2007


	B. Ericson, TNE NAHS Planning Committee, S. DaLie, N. Prosenjak, Schools as Clinics Advisory Board

B. Ericson, TNE NAHS Planning Committee

N. Prosenjak, Schools as Clinics Advisory Board, Clinical Site Directors


	

	NA

NA
	O3D

Increase support and opportunities for success for undergrads and credential candidates in early and practicum field experiences at partnership sites.
	D1  Facilitate and promote strong early field experience placements at clinical sites for students in subject matter and credential programs.

D2  Build capacity for increasing practicum experiences for single subject candidates at Sepulveda Middle School, and Monroe and Northridge Academy High Schools.


	NAHS Annual Report.

Schools as Clinics Annual Report.

Spring 2007

Schools as Clinics Annual Report.

NAHS Annual Report. 

Spring 2007


	S. DaLie, 

B. Ericson, 

N. Prosenjak, Clinical Site Directors

SED Subject Matter Coordinators, Clinical Site Directors, S. DaLie


	

	NA
	O3E

Increase alignment of theory and strategies in CSUN courses and clinical practice experiences.


	E1  Coordinate aspects of site-based courses and practicum experiences for a cohort of multiple subject candidates at Langdon and Sepulveda. 


	Cohort completes the multiple subject credential program. Spring 2007


	N. Prosenjak, Schools as Clinics Advisory Board, Clinical Site Directors


	

	NA

NA

What are the effective clinical practices being implemented?

Instruments: 1) Exit Survey of the Cohort; 2) Exit Survey of Mentor Teachers and Site Leaders; 3) Interview Protocol for Site Administrators

How did candidates’ experiences in a cohort at a clinical site prepare them for their first and/or second year of teaching?

Instrument: Semi-structured focus group protocol.


	O3F

Increase responsibility and ability for CSUN and partnership site liaisons to support clinical practice.
	F1  Plan and hold orientation meetings at clinical sites at the beginning of fall and spring semesters for student teachers, collaborating teachers, and university supervisors, to introduce the school and its culture, roles and responsibilities, and logistics. 

F2  Plan and hold regular support and information meetings with student teachers and collaborating teachers at clinical sites on issues of interest and importance.

F3  Site Leadership Teams and Site Directors meet regularly to identify effective clinical practices such as cohorting, field-based learning, case analysis of pupil performance, focused observations of standards-based content teaching, and collaborative teaching of school and university personnel.

F4  Hold fall and spring focus groups with pilot cohort #1 and #2 to gather feedback on additional program and professional development needs. 


	NAHS Annual Report.

Schools as Clinics Annual Report.

Spring 2007

NAHS Annual Report.

Schools as Clinics Annual Report.

Spring 2007

Attributes and principles identified as effective clinical practices defined and delineated in Schools as Clinics Annual Report.

Spring 2007

Results analyzed in Schools as Clinics Annual Report.

Spring 2007


	S. DaLie, B. Ericson, N. Prosenjak

S. DaLie, B.

Ericson, N. Prosenjak

N. Prosenjak, Schools as Clinics Advisory Board, Clinical Site Directors

N. Prosenjak, Schools as Clinics Advisory Board, Clinical Site Directors


	

	NA

NA

NA


	O3G

Increase connections and activities between CSUN (A&S and Ed) faculty and students and partnership site administrators, faculty, and pupils.
	G1  Continue to plan and implement NAHS pupil and teacher interactions and activities with CSUN faculty and students, collecting evidence from NAHS and CSUN students and faculty on the value of these activities for learning and attitudes for CSUN students and NAHS pupils.

G2  Enhance school programs by defining additional roles for participation by CSUN faculty at the clinical sites, especially in the areas of math, social sciences, and humanities.

G3  Sustain the relationship with site personnel and administrators developed during a year-long teaching assignment as professor-in-residence as a means of gathering evidence on enhanced clinical practices that provide teacher candidates with teaching skills and PCK.


	NAHS Annual Report, newsletters, and website.

Spring 2007

Schools as Clinics Annual Report identifies CSUN faculty from Arts/Sciences departments and the College of Education who are active at the clinical sites, listing the academic areas represented.  TNE Faculty Fellows provide content workshops and consultation at clinical sites.

Using the draft document The Role of the Professor-in-Residence at a Clinical Site, Schools as Clinics Annual Report includes activities sustained at the clinical site and advanced responsibilities for working in social science classrooms.


	B. Ericson, TNE NAHS Planning Facilitators and Committee

N. Prosenjak, Clinical Site faculty

J. Burstein, B. Charness (leads)


	

	How do clinical site attributes and experiences support the preparation of candidates in teacher preparation programs?

And

Do student teachers implement the pedagogy they have been taught in methods courses? 

See C1 research question and instruments.

(Crosslisted)

How well did the CSUN credential program prepare candidates for beginning teaching at NAHS? Do beginning teachers implement the pedagogy they have learned in the credential program?

Instrument: Revise focus group discussion protocol.

How did student teaching experiences at NAHS prepare candidates for their first year of full-time teaching? Do beginning teachers implement the pedagogy they used in student teaching and the credential preparation program?

Instrument: Develop focus group discussion protocol.

NA

NA

NA

NA


	O3H

Increase knowledge of features of effective teacher preparation, including clinical practice attributes and field experience effectiveness.
	H1  See B1 activities.

(Crosslisted)

H2  Revise protocols for focus group discussion with 1st, 2nd, 3rd year teachers @ NAHS who earned credentials at CSUN. Hold focus group discussion, make notes, and analyze data collected.

H3  Develop protocol for focus group discussion with 1st year teachers who student taught at NAHS. Hold focus group discussion, make notes, and analyze data collected.

H4  See G3 activity.

(Crosslisted)

H5  Bring the trans-disciplinary service delivery and interprofessional preparation approaches of the Eisner Center for Teaching and Learning to clinical site faculty.

H6  Review SRI’s findings of data gathered on multiple subject candidates.

H7  Refine the use of an online Teaching Performance Assessment (TPA) portfolio system with a multiple subject cohort.
	See B1 benchmark.

(Crosslisted)

NAHS Annual Report.

Summer 2007

(Evidence – Domain 4)

NAHS Annual Report.

Spring 2007

(Evidence -- Domain 4)

See G3 benchmark.

(Crosslisted)

Schools as Clinics Annual Report verifies that planned activities have been completed.

Spring 2007

Schools as Clinics Annual Report.

Spring 2007

Schools as Clinics Annual Report.

Spring 2007
	STICC, TNE Network, S. DaLie, B. Ericson,

B. Ericson, 

S. DaLie, S. Scheld

B. Ericson, 

S. DaLie, S. Scheld

J. Burstein, B. Charness (leads)

M. Spagna, Director of Eisner Center for Teaching and Learning, STARS members

N. Prosenjak, Clinical Sites Advisory Board

M. Wagaman (lead), clinical course faculty


	

	
	O3I

Increase knowledge of CSUN candidates’ impact on pupil learning.
	I1  Plan research project of case studies of selected student teachers at NAHS and their work with pupil work samples to document candidate learning and pupil learning at NAHS.
	Research design and instruments completed.

Spring 2007


	B. Ericson, S. Scheld, S. DaLie, TNE NAHS Committee


	

	NA

NA
	O3J

Increase collaborative contributions to theory and practice related to teacher preparation.
	J1  Give professional presentation at NCTE Convention on experiences and insights related to English-related field placements at NAHS.

J2  Submit conference session proposals for the Spring 2007 National Professional Development Schools Conference.
	NCTE Presentation in  Nashville, TN

Fall 2006

Conference session proposals.

Fall 2006
	S. DaLie, B. Ericson

N. Prosenjak, selected Schools as Clincis Advisory Board members


	

	NA
	O3K

Increase awareness of current status of professional growth experiences in Preliminary Credential Programs.
	K1  Share the findings of the Preservice Professional Growth Study conducted in Spring 2006 with appropriate departments.
	Curriculum modifications, if deemed appropriate, are identified in Induction/Profes-

sional Growth End-of-Year Status Report.

Spring 2007


	A. Eaton, Induction/

Professional Growth Committee
	

	NA


	O3L

Increase awareness of the Joint Program.
	L1  CSUN/LAUSD Orientation Meetings are conducted for prospective candidates.


	First cohort completes the first year of the Joint Program as reflected in an Induction/Profes- sional Growth End-of-Year Status Report.

Spring 2007


	S. Belgrad, M.Rivas
	

	NA

NA


	O3M

Increase Joint Program coordination within CSU and between CSUN and LAUSD.
	M1  Induction Collaborative Committee meetings are held with representatives from CSUN and LAUSD.

M2  Comprehensive guidelines for the M.A. Portfolio are developed and presented to both candidates and program faculty.


	First cohort completes the first year of the Joint Program as reflected in an Induction/Profes-

sional Growth End-of-Year Status Report.

Spring 2007


	A. Eaton, Induction/ Professional Growth Committee, S. Belgrad, M. Rivas
	

	NA

NA

NA

NA


	O3N

Increase collaboration of Joint Program faculty.
	N1  Joint Program Faculty Orientation is conducted for faculty teaching Joint Program coursework.

N2  Ongoing Collaboration Meetings are attended by faculty teaching Lesson Design, Research, and Equity and Diversity courses.

N3  Enhance the quality of the “first-time-taught” Lesson Design Study course (first course candidates will take at CSUN) through Faculty Collaboration Meetings.

N4  Ensure a coherent and well articulated research component within the Joint Program (first time for EED to offer an articulated series of research courses).
	First cohort completes the first year of the Joint Program as reflected in an Induction/Profes-

sional Growth End-of-Year Status Report.

Spring 2007

Syllabi are revised.

Spring 2007

Three research syllabi are developed and articulated.

Spring 2007


	A. Eaton, Induction/

Professional Growth Committee, S. Belgrad, M. Rivas
	

	What features of the Joint Program were perceived by candidates and faculty to contribute to the knowledge, skills, and performance of beginning teachers?

Instruments:  1) Joint Program Candidate Survey, 2) Joint Program Faculty Survey developed by the Induction/Pro-

fessional Growth Committee in 2005-06, and 3) feedback option that appears on the front page of the VPDC.


	O3O

Increase knowledge of effective Joint Program design, implementation, and factors that affect the induction experience.
	O1  Candidate and faculty surveys are conducted at the end of the Spring 2007 semester.

O2  Credential and Joint Program candidates as well as alumni use the Virtual Professional Development Center (VPDC).

O3  VPDC is monitored for appropriate use.

O4  The resource component of the VPDC is updated on an ongoing basis.


	Candidate and Faculty Survey findings are analyzed and discussed in a Joint Program Report.

Summer 2007

(Evidence – Domain 4)

VPDC evaluation findings are analyzed and discussed in Induction/Professional Growth End-of-Year Status Report.

Summer 2007

(Evidence – Domain 4)


	A.Eaton, Induction/

Professional Growth Committee, S. Belgrad, M. Rivas
	

	
	O3P

Increase knowledge of beginning teachers’ impact on pupil learning.
	P1  Provide Provost, and M. Spagna, Evidence Team Leader, with a list of inductees so they can request data from LAUSD that will be analyzed using the CRESST model.


	Induction Report on analyzed data is written.

Fall 2007 (Year 6)


	A. Eaton, Induction/ Professional Growth Committee
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